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ABSTBACT - ' . . . ' ^ 

De'signed for teaas evaluating the "reading coaponent- ' 
of teacher education- prbgraas, the guidelines in this paper contain 
statements .to use In deter iai^ing the degree of understanding that 
students in tea<?her e*acation prograos have regarding 30 concepts and 
techniques relating ttf^re^ing develcEient. The statements are 
groupel .according to tw^ollowing areas: reading concepts, 
diagnostic teaching and evaluation, reading materials, reading \ 
skills, psychological and p-eda^ogi^al principles, and the relation of 
reading to the larger ^educational community. The items are arranged 
ao that- responses to each (from" program director, faculty, students, 
and dean or other persons interviewepMl can be displayed on the same 
page. In addition to the guidelines, this publication presents a 
history of the. evolution of the guidelines, offers notes to aid 
evaluators in ascfertiaining stud-ents* levels of awgreness and ■ 
proficiency "regarding each of the 36 statements/ and provides 
definitions of selected teras used in the guideline's. (GB) 
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♦ Beprodoctions supplied by EDBS are the best that can be made ♦ 

from the original document. * 
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Foreword 



Each certification candidate shall daiojiBtrate ^ 
the ability to assess and inprove reading* 
skills and/dt make 'aE^aropriate referrals 

-.^General Standard. VIII f 



V . 



In recent ironths. Secretary of - Education Caryl M. Kline has 
ej^sressed concern for the. need to have literate childraa-in . 
tlie Stdfe of Pennsylvarlia. Others e^qaressing similar caidems 
include- Dr. Ranald Corrigan, Director, Bureau of Teacher 
Certification/ In an adiress ixjfore the Keyston^ State Reading 
Association Board of Directors^ Dr. Oorrigan noted the lamiirum 
level of pr^>aratiai in reading required of elenentary and 
secondary 'sdiDol teachers in Pennsylvania. 

^to lieip meet these concerns, changes relating to developrooit^ 
reading have been recarmanded.in the -form of an ^mjendrrent to 
Regulat4m. Chapter 5: Curficulxin Requirerasrits of the State . 
Board of Education. Hha changes include ^more enjtesiB on 
c^velcpnoital reading with attention. to life-^une reading 
habits. * , , - i 

In order to inplenient the proposed changes, teachers will need 
'to be better pr^>arec3. Si^ipqrtive services will 'also be needed 
in order for there to be a tot^ coranitnent and inpact on thie 
school-wide curriculum. ' ' * 

Tb help teacher education institutions inset the concerns about 
reading perfopnance tha^ have beoi expressed, the Pennsylvania 
Professional Stanc3ards and Practices Conndssion requested the 
Keystone: State, Reading association to develop ^Guidelifieg for-' 
Teairs Evaluating the Reading Oarpch^t of Teacher Bdacation'' 
Programs in Colleges and Uni^versities' in Pennsylvania. 

/ . • * • ^ ' 

'Sha following is ^ brief history of the evolyticai of the . . 

Guidelines . 



President of'K.S.R.A., Dr. Alice Louise Davis, 
created a "Task Force for Secondary Reading. ^ 
Mr\ Louis A. Oliastro vteas appointed Oiaicperson. 

President Herbert Warfenberg charged th^ Secondary * 
Reading Tasie Force to investigate practices in 
Secondary Reading in tbs State of Pennsylvania 
and irate, reconnena^tions. !Ehe comdttee established ^ • 
a four-9tage tapptt , ^ 

1. #5act Finding 

2. Recatmendations ^ * ' 

3. Dissemination* of Infontation 

4. Inplenentation > ' 

' Five centers were created to conduct a pilot 
study concerning problonrf in Seoondaiy Reading. 
They . • - ^ 

Northwestern 'Penna. - 'wilLLam McKay -,Chairpersog; 
Southwestern Penna.. - Anthony Saludis - Chairperson 
Central Penna. ^ - Richard 2erby - Chairperson 
Northeastern Penna. - Louise Stabler - Chairperson 

southeastern Penna. ' - , Beatrice Levin Chairperson 

Ihe Chairpersons in each center were to conduct' 
svorveys, mset and discuss mth local school 
personnel and -r^rl^ finding's in^Maxch 1974. , . . 
f 

The Task Etorde met and presented .results of the 
survey. Based on the findings of the survi^ a 
questionnaire was developed and dissaninated to . ^ 
seventy-five percent of the school districts in 
Pennsylvania. Ei^ty percent of the participants 
• responded to the survey. 



Ui^fenal r<^rt of the Secondary Reading tosk 

vnSL yag presented to the K.S.RJ^. at Bloonsburg 

'3t3te college. Ilie President presiding ytas / 

Dr. Marg^et Sponseller. A motim was passed 

to .share the findings with the Pennsylvania > ' 

Professional Standards and Practices Ccnmi?sion 

and John Pittinger, Segretary-of Educatixan^ . . 

• . * V 

llie Task Itorce n^t with ttie Pennsylvania Professional . 
Standards and Practices .CoriTdssion. I^he Coitnassion 
ejqxcessfed interest and urged K.S.RJ^. to develop ^ 
specific reoomnendations. 



Ths Task Force 'pTfsenteji the foUpwing . 
reoOTnenaations to the Ooninission: * ^ 

^ ' * * *' • 

I. Pre-Service Tisaining . \^ 

A* Undergraduate students > should t)^'- 

provided witK more instruction in ' ^ 
teaching secondary reading—possibly / , 
a requirement of. at least -two courses' 
or equivalent, 
» 

B, Existing secxsndary cQorses in our 
• colleges and .universities in PennsylvaniA 
-thould be evaluated and refined to pro- < 
vide itore relevant prejparatian for 
^ ^ students • - ' 

II. In-Service Training 

A. ^ l^sivd i^-servioe prograins need to be 
y ^ 'iirplenrented for all Secondary teachers 

until the' need is sa^'Sfied, 

B. . ,Ihe*K:s,i?,A, could provide a mtwork.of 
- in-service workshqps t^ineet this -need, 

♦ 

III- Existing Public School Reading Programs 

A. Reading Stpcrvisors are 'needed in the 

^ Secondary Schools to provide leadership 
for oq^ting pro^rciins. 

B. More ibading Specialists are needed* at 
the Secondary level. . 

Cc A review of the present Junior Hi^ 

I?evelt>pnEntal Reading Ftogram is iteeded. 



if Curriculum should include; 
/ - a. Stu<^ Skills 
. ' b; Critical reading 
/ c. Reading textbooks • 

d. Speed ^reading . 

e. Predicting test items 

2; Reascnable class size is needed. • 

3, I^e staff is indicated. 

llie Penn^lvania Prof^sionnl Standards and Prcictices 
Coftmissicft contracted with K.S.Rji. to prepare guide- 
lines fo^ teams evaliaating the reading oonponent 
of teacTCr education programs in colleges and 
univeri^ities. in Pennsylvania to comply with Standard 
VIII of the General Standards. Dr. Jerry Fidler, 
President of K.S.R.A./ appointed Louis .Oliastro 
to dfeir this comnittee^ , 



SiHirasr 1977 



A cxSrniLttee was fonnsd to pr^>ate .tjhese guideliiies. 
Dr. Allen Befger and Dr. itorgaret Sponseller were 
^appointed cx>-cliairpex:j5Qns of vatrbing Ooninittee. 
Ihe guidelines v^re cbipleted^r ^^approved by the 
(xmittee, approve^'by the .H.'SlRJi. and presented 
, to the Pennsylvania Professional Standards and 
Practices Comis^icsx. The guide^^^ites were examined 
ky a ixunter of classroom teachers^ future teacherS/ 
and reading ^specialists In various parts of the 
Ccxmcra^^alth. 



Fa^ 1977 



The guidelines werej^approved by the Pennsylvania 
Rrofesi^onal Standards ^nd Practices Ocranission. 
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Preface ^nd Ackncwledgrnents 



The field of education is caU^t in a trap of history. Argmtents 
, that should have been made vdien funds were plc^it^ful were not ^ 
made and this negligence has resuJ^ted in the rlSi professions ^ 
growing richer, and th^ poorer professions fi^tin^ ,to preserve 
\*at tihey have. * " . * 

-/ ^ • . 

/The gap widecB steadily and cau^t in the ndddle are the citizens 
' \^ vant something out of their tax dollar for education. This 

"sciietiiing"^ is many things to peopJ^A good jc±>, a good life, * 
. a of living. ... Underlying these needs and movements* is the 

desire of our citizens to be able to read well and intelligently. 

Just as there are thousands of people vd>o want to read but qannot, 
^ there afe thousands vAio can but do not a:©ad, giving rise^to a 
peculiar class of illiteracy. 

While students have the ri^t to reaS, they also have -the ri^t 
not to read materials that are slanted, distorted,^ misleading pnd 
libeloiis to the many viable ethnic grov^ps in this great ComroHWsalth. 



It is in ths ^irxt of "Siese ideas that we present a framework to 
serve those vto serve all of us by giving of their tiite and effort - 
to help evaluate college and university programs in the OcnronwKilth 
of Pennsylvania. 

This guide could not have been prepared without the encouragement ^ 
*aixi suggestions from the Keystone State Reading Associatim, the 
Pennsylvania State Bdtcatiai Association and the Pennsylvania Ri^t s 
to Read Effort. C 

Special thanks for their suggestions and enopuragement are extended 
, to Dan Austin, Director, Pennsylvania Professional Standards and 
Practices O^mrnission, and V7illiam D. Ifeiutz, Chief, Divisim*of 
Teacher Bdtcation, Bureau of Academic Programs, i::^)artment of Education, 
CXxnrtDrtv^^ealth of Pennsylxpnda. ^ ' - ^ 

\ ■ : 

Task JFbrce Writiiig xAllen Berger, Chair/ University of Pittsbut^ 

Coniraittee: Jimmie Cook, .Edinboro State College 

Sister Alice Loxaise Davis, Ixidiana Univ. of Pa. 
Janice Fry, Seneca -Hi^Hands Interinadiate Unit 9 
Louis A. Oliastrb, California State College 
Stephen A. Pavlak/ California State College 
Margaret M. Sponseller, Co-Chair Bloomsburg 
\ ' *State College 



January 10, 1978 
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Introductiai 



Ihe following guiSe cmtains thirty statenents to detect the 
degree of understanding that students have about conc^Jts and skills 
relating to reading^velqpoent (e.9./ Items 1-5/ Reading Concepts; 
Itans 6-10/ Diagnostic Teaching axxi Evaluatioif; It(3fB 11-14/ 

* Reading Materials; Iteras 15-19/ Reading Skills; ItCTS 20-24/ 
Psychological aftd Pedagogical E^inciples; and Itferas. 25-30/ iSte 
Relation of Reading to the' Larger Educational Q^nnunftyX* \ 

"ttar evaluator ease, the thirty iteros are arranged so that responses 
to each/ from director/ faculti^/ students and any-Others interviewed/ 
can }De^>displayed on the Same page. , Throu^ this arrangement/ the 
evalxjitors can oonsidey not only the responses/ but the perc^>tiOTS 
of those involved in the pro-am. , ' • ^ 

ihe team marfeer is rdhiinded that tMs evalmtion occurs on tffo levels; 
i.e./ the assessnent of the program and the determinaticai X)f students' 
conpetencies within the program. ^ ^ 

• Or^^of the' problems arising in forming guidelines for evaluating 
the'reading ocxr^nent of teacher education programs is the degree 
of. ocnpetency or awareness necessary for the different roles that 
educational personnel will follow. T!here are^ three* basic roles: 

(1) prospective teachers / nursery througja seobndary; (2) administrators? 
and (3) resource perscainel. c . ' ' 

Evaluators must ke^ these roles in f odus and be flexible in ^^sgse^ang 
the degree of proficiency for each role. * It, is iiiportant to remei^j^ . 
that sate of the it^ may not ^ly to saie of the rples. ^ ' 



Evalmtors should note in the' space fo^ ccnnents the' degree o^;;^ 
cafpet^Tcy as it relates to the"' role of the prospective teacher/ 
administrator, or resource personnel. 



/ 
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^ Notes to Guide 

In interviewing* tiw3ergraduate and graduate students, the team nienbers 
should ascertain the level of awareness or proficiency as determined 
by the professional :rol§p. Such roles include pre- and inservice ■ 
teachets (N-3, 4-6, 7-9, 10-12) , administrators, and SKsgffxt services 
such as- couhselora, librarians, nurses* ^ peydiologia^. iSie 
evalualiosr must keep these roles in focus said be flexible in assessing 
the.4^?e6 of prdf iciency for each iteotu _^ 

Reofiaig Concepts , . - 

. 1. Students are aware of a variety of reading definitions and tlieir 
relationship to ths reading ooraoinication arts. process.. 

Do course outlines indicate that the definitions are tau^t? 
Are students able to provide the evaluator verbal descriptions 
of several definitions'? Do they knew the' Ccxcprchensive Reading 
Coimunication, Arts Plan of the Pennsylvania Department of " 
Bducatipn?" 



Studsnifs understand their roles in relationshij^to the overall ^ 
reading program; . • • \ 



Do students ^jpear to realize .the seriousness of teaching ; 
reading and demonstrate ^ awareness that the primary responsobility ^ ; 
for teaching reading to children is theirs? - • , ■' 



3. Students have an understanding of language related to reading 

develcpoent. . ' ' • ,' 

V . studants understand that languagfe is" one' of the key influences ■ 

on intellectuaL developmcint asA would ent*iasize the value of. , J 

'langiiagfe expeifience in teaching heading. . a- \ 

. ■• . - . \ - ' 



I 
I 



4. students have an understar>ding of psycholinguistics as related to 
' _4reading develcpnent. f 
# . /■ 

Students are familiar with the concept of miscua analysis and. ^ * 
indicate knowledge of the psycholinguistic construct or models ' j 
ostablisJiea by fnich individuals as 'ChcnisJq', Gooditan, Kirk, VlcCaxtt^, etc. 



» , 10 



• * 5, Stxdents unclerstand the coi^pf of individually^ iRaniing s\rA/<yc 
^individualized instxuqtion and are capable of variDUs kinds of / 
classroom organization. 



Do course outlines "indicate that individualized learning' and 
instruc±ion are en^iiaslzed? When asked to define the meaning* 
of the above, are students articulate? 



pla^no^tic Taking and EvaliJLOuU(M k . 

6. Students understand diagnostic teaching ai^or teaching <aiagnostically. 

In conversations with students regarding* thjpir knowledge of 
• diagnosis, do .they ^jpear to understand that diagnosis is an . 
on-gDing jpa^gcess ^requiring serious observation of childrep ^ 
while in the reading act and do they realize, that j^gnostic * ^ 
teaching is a desired skill also? 



J 



7. Students are aware of the positive aixi negative aspects of 

standardized jreadihg tests. • ^ , <- 

^ ^ The evaluator can ask for names of specific tests and/ in further 
questioning, determine if -students understand tlieir strengths 
and v^aaknesseso 



8. Students are familiar with informal assessnent techniques. 

Course ouQines should indicate that studaits know how to make 
and use informal reading inv^tories. There should be evidence 
that students are able to apply readability fomuLaSo 



9. * Studaits are laxwledgable about strengths and limitations of 
individual and" gr6\;p intelligence tests. 

The evaliiator should ask the students to name specific tests 

cind what infomation was gathered from .the teits. ^ 
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10. ^tuaents are able to assess the needs of visers of otter dialects . * 
or languages • " • * . ^ - 

How saisitive sIjcq stcdoits'to the needs of those who 'use dialects 
or laniiages differently? .Do they, understand the special prdblans v 
that sate of these children nay have in school? 



»* 

11.* students have an understanding of the iitpact of -thfe naterials on 
the value and beliefs of children. ^ 

Students deraonstrate* an under^andiiig W px)per guidance in book 
gelection for diverse groi?>s of ;readers (e.g., bibliotheraRy, * 
racial and ethnic differences, etc.) . . 



12. Students have an xmderstanding of pedagogical and psychological 

principles in reading, naterials for elonsntary and secondary students 

Students need to have an awaren&s of child dovelopient in. this 
particular instance. . If they have had courses ih child psychology 
aixi children's literatxare, adolescent E%chology and adolescent 
literature,, this ccnpetaicy probably hsts been met. Otherwise, 
the evaluator wjll need to fonnulafe specific questions about 
student knowledge of the above conpebency (e.g. Do girls usually ^ 
.like- the sams books as boys? vice versa?) . 



13-. Stv>derfts have read current and clcissic selections of (a) chilxaroi 
and, (b) adolescent literature. 

Specific questions should be asked as to viiat books students have 
read. * • 



V 

14. Students have access to^gcod (a) curricular and (b) professional 
libraries. 

The evciluator shotald investigate the qollege library as well as 
collections "hotosed in the department being evaluated. 



R(LCuiind' SfuZls . . ' ^ • 

15* Sti:dents are Rroficient in teaching wrd recognition skills. 

Students should ciononstrate a knowledge of sudi concepts^ as 
si?^ \*Drds, Etoiics, ccsnfigu^ation, syllables, structural 
analysis, context clues, dictionary skills, etc.* Vford recognition 
sJcills are referred .to as word anali^eis skills in certain parts of 
Pennsylvania* 




16* 'Stuaents are proficioit i^ d^lc^ing VOTHI^^^and conceRt^o 

Students should undeipstand that vocabulary is' tauc^b by pulling 
th$ central words together in 'the directed reading, activity,, use 
. of dictionary for obnnotative and doiotatlye moaning, and raaiiy 
other ways. ^ • • 



:^7o students are proficient in inpxyying aspects of oarprehensoDn* 

(a) literal (b) interpr^ve (cT^ applied (d) irate and flSibdl 

. stxdents could asked ix) define the abqva and teU hew, they would 
teach them.' C^se outlines shoiold .be investigated to indicate 
^ that these ^^il^ples of coiprehension are given their due. y ^ 

18'. students' afe prof icidrat iiTteachang thinking and stftldy skills. 
* ., 

> ' * ' '')^' 1' ' ' 

Students dotoistrate a*" knowlaige of such concepts as SQ3R (survey, 

^..question, read, recite, review), schedulingj/tiine, Ibcational \ 

skills,^ independent' stxriy *hstoits " : ^ . ' 

19. Stuarts are proficient in teaching skills 15 thi;^. la* in the <?cAitent 
^ar6as. ' ^ ' ^ ' 

"if it^is determined that stiidcmts ajre proficient in 15-1 8,.' then the 
evaluator need only ask stude^its c^uestiJarB^as•*o hew they wDulfi 
inplcjncnfc th^ 'abovis. skil.l^ W^/ti^ cont:ent areas.- 
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20. Stuaoits 'understand basic learning principles relating to d|ildren 

•and adolesqents. * * I 

1.- • ' • ^ • ' • - 2^ • 1 

^eV* Evidence of ccnksea in each student'^ background 3:elat±ag jbo 

grortth and deviedcp^t of the^ child and adolescent seenB nejiessary* 



21* Students \2:^derstand the concept of readiness at. all levels 
curriculum. ^ 



of the 



When ^ai^ced to d^ine readiness, the stutoot should indicate that 
recdiness i? an oh^ing thing; that ^ to^av/ each area {N^3/ 4-6/ 
7-9/ and 10-12) is preparation for the next stage.. 



22. a^udents can c^ly sustained ^UJsnt reading appropriately at all 
fevels' of the, .curriculum, • * '* ^ '^ ^ ' \ 

Students shpuld kncM the -underlying ba^ for xmintem^ted \ • 
" Sxistained silent reading and* how to apply it in the classroort? 

23. St\adents are proficiait in teaching stirategies such as tte 
direct^^ reading^^cjctivity/ directed ^reading-thinking activity /and 
instructioncil/frai^prk^ . 

' Students stould b4. able to e3?>lain the strength of following the , 
directed reading inventory (or' directed reading activitsr) in their 
day-to-day teaching of reading. ^ . 



24. Students understand terminology soch as (a) dGvelopn[ental/ 
(b) corzective/ (c) remedial/ and (3) learning disabilities, 

^Sgg definitions of tenns. ■ \ 



/• 



^ nzlcvUpn oft ^mdJbiQ to thz LoAgoJi EdaaUlaml Comixyiity 

'•25. .Stuaents are' able to nalce referrals to other professionals'. 

( * Stu3ettts <3ert«Dnstrate a knowledge that teaching is a cooperative 
vmture. . Ihey should know that a.child encountering ^ifficiiltifis 
in reading rni^t be referred to' the reading specialist, speech ' 
therapist, school psychologist, etc., and be able to define .the 
synptcKB which identify -a need for referral and describe t^ie 
procedures that must be used^^to^^iake referrals (e.g.. principaiv 
parenfitust be first contact) . ' ' < 



26. Stuaents are able to select materials, inciuding textiaocks. 

Which neans are used to gather this information? How is the 
infonnation Bsed to benefit education? ^ . / ^ ^ 



27. Stuaents are. actb?e (a) readers,and (b) users or writers of research. 

■ Stuaents ^jodld be able to name journals that they have read fran 
-tfi^ training" (e.g., Reading Research Quarterly, Aqademic ' 

Journal of Learning Disabilities, american Educataon 

Enqll^ Journal) . ^ ■ e ' 



28. Si^ts are. (a) capable -^^^^^ ^^^f^^^t ^so. 
I'anguage arts and (b) have been taught on a program w . _ , 

Stuiaits indicate a knowledge that reading is only 'cne part of 
. Lho spectrum. Biey must know .that writing, listening and speaking 
also have great iupot^iance'. Ape they ptr^arod to te^ch oonpasing? 
language patterns? fei^pnses to literature? 



29. ^*Stu3ents appreciate the need for positive 'parent-teacher-studsnt 
• jj^flnteractiori . / . . , 

Without the support awa " cooperation of parentif much work will te 
to little a^rail. Vfeys of involving parents and their children 
in the teachincr-leaming process should be clearly enunciated. 

..-12- 
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students have ^ understandi?i§ oM- the. place the reading/lahgiiage 
program has in the edxx^atiorjiL role of the rest of the (Sollege 

xOr' university cuVd to the larger edixatuonajsjoaissioji of the . 

^pamraonwealth. ^ ' ' ■''''^ .1 ^ . . /. 

Students offef a philospEiiy that indicates ^}at a literate, 
edvcated pppulatix^i^lis ipt foundation of our oaTDcratic ideals 
and that reading critically and W-th ease is the "bedrock of 
.that ediicated^r^^ee society. ' * ^ ' 



I 
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guidelines for "teams 
evaluating the reading component of teacher education programs 
; • 'In colleges and .universities in Pennsylvania 



J 



Evaluate the reading component according to the following criteri^ ^ 
0 not in evidence 

W written into objectives and Course outlines but not practlcod 
C - coverage in tho programs is inconsistent • 
*A - adequate coverage in the prograai 

E.- excellent coveyago in the pj?ogram * . . ^ * 

NA - not applicable ' ' . ' 



Points of. 
Consideration ^ ' 

RapEis CONCEPTS 

1»- Students are aw^e of 'a, variety 
of reading definitions and thoxr 

relationship to reading 

coimnunicati(jn aria process.^ \ 



Dean 



Directbr Response Facull^y Response . Students i£ggp^se / or Other Respprise 



0 W C A E NA' 



0 W C A E NA 



0 W C A E NA 



I 



0 W C A ^ NA. 



1, 



2» Sttifionts understand thfeir olos , 0 W C A E NA 
- > in relationship to tho overall 
I readiiig program* 



3 



0 -W C A E NA 



0 W C A E NA 



0 W C A E NA. 



' Points of 
bonsideration 

3» Students have an icad! 
o^ langToage as relqt 
rekding developmen 




4.» Students have an undersi^anding 
of psychollnguistics as related 
to feeding development* . " 



Director, Re^Fo 
0 W C A 'E NA 



0 W C A E 



5* Students understand thcr- concept 
of individualized learning and/or 
individualized instruction and 
are capable of various kinds of • 
' classroom organization. 



0 W C A E NA 



DIAGNOSTIC TEACHING^ AND EVALUATION 

6» S^Ludents understand diagnostic 0,W C A B NA 

teaching' and/or teaching 

diagnostically. « ' 
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_ Dean 

faculty Response Students Response ' or 0th^r '» »R£sp;c>n8e 
OWCAENA OWCAENA OWCAENA 



OWCAENA OWCAENA O^WCAENA 



I 

* in 

OWCAENA OWCAENA OWCAENA . 



OWCrAE*NA . ;tj{w C A E NA , 0 W A A E M 




^ - ■ r 
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Ptints of t . ' * ' * . Dean 

tSonsideraticn Director Response facility response Students Response Or Other - Rospoftse 

?• students are aware of tfie ^OWCAENA OWCAENr^ OWC^ENA OWCAEM 

positive arid negative aspects 



•f standardized reading testa^. 



f 



needs of other dialects pr j ^ ^ * f 
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/ 



Students are familiar with • OWCAZN/. • ^ OW C^A E N// ^ * 0 W 3 A E KA 0 W C A E N/. 

informal assessment techniques » ^ * ^ 



I 

^ 9* students are knowledgeable about . O^JCAEM OWCAENA OWCAENA, 0¥*C. A^ NA 

strengths and limitations of , O ' . , * * . * - 

individual and group intelligence v ^ • - ^ * ' ^ * ' ' 

t^sts# ^ • ^ ^ . , * , 

r . ' . " . 



. 10, Students are able to" assess thte OWCAENA OWCAENA p.WCAENA OWCAENA 

needs of other dialects T /* 
languages. ^ 
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T 



Points of ' 
Consideration 



Director Response 



READING MATERIALS 



11. Students have an understanding 
of the impact of the materials 
on the value and beliefs of 
^ children and yt>utl\. 



0 W C A E NA 



r 



12, 



Students have an und^standing 
of pedagogical and psychological 
principles in reading materials 
•for elementally and secondary 
students • 




W C A ^ NA 



13. Students have read current and (4)^0 W C A E NA"* 

classical selections of (a) )J\ o u r A p ma 
children and (b) adolescent 0 W C A E NA 

literature. 
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* * 'Dean ' i ^ 

Faculty JtAsppnse Students Response ' Or Other Response 




OWCAENA. OWCAENA'i * OWCAENA 



0 W C A E NA . Q W C A E JIA * 0 W C A E NA 



■ ' ■ 

a 0 W C A E NA (^) 0 W C A E NA (a) 0 \I C A E NA ^ 
•(b) 0 W C A E.NA (b) 0 W C AJ NA ' (b') 0 W C A E NA 

If 



4 
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Points of , ■ ' . . - ■ 

Consideration ' ' Director Response Faculty Response gtuc^ts Response Or Other Response 

•> ' » • 

* s 

IL. Students have access to good (a) 0*W C A E NA (a)^0 W C A/B NA (a) 0 W C A E NA (a) 0 W C A E NA 

4 (a) .currlcular and (b) ■ (b) 0 V/ C A E NA ^ (b) 0 V/ C A E NA (b) 0 W C A E NA (b) 0 W C A E M 

professional librkries^ ^ , ^ , 



READING SKILLS 



l5» Students are proficient in 
teaching word recognition 
slp.lls» 



0 W C A E NA 



0 '\I C A JE NA 



0 \f C A E NA 



0 W C A E NA 



I 



'l6» Students arc proficient in 
developing vocabulary ,and 
— ^^ concepts. 



0 W C A E NA' 



0 W C A E NA 



0 W C A E NA 



0 ¥ C A E NA 



17 • Students ere proficient in 
'Improving aspects of 
comprehension, 
fa) literal 
.b) interpretive * 
^c) applied 

(d) rate and flexibility 
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*(a). 0 W C A'E NA 
(b) 0 W C A E 

, (c) 0 W C A E NA 
(d) 0 W C'A E NA 



(a-) 0 W C A E NA \ (a) 0 W C A' E NA 

(b) 0 .W. C A E NA (b) 0 W C A E M' 

(c) 0 W C A E NA (xj) 0 W C A E NA 

(d) 0 W C A E NA (d) 0 W C A E NA 



(-aj 0 W C A 
(V) 0 W C A 



E NA 
E N/L 

(•c) b W C A E NA 
■^(d) 0- W C A E NA 



if 



Points of ' . • ' 

Considera tion - Director Response 

18. Students are proficient -in ^ ' oO W C A E NA 
t,eaching thinking and study 

skills. " " , 



19. -Students are proficient in 
^ teaching skills 15 through 
18 in the content areas. 



O'W C NA 



•5 



PSYCHOLOGICAL /iND-PmCOGICAL PRINCIPLES 

P 

20. Students understand basic « tt n a %ta 

• . 14.- OWCAENA 

l^daming principles relating ,^ - • 

grovth and development to 

children -and adolescents. 

' . ' - 1 ^ 

21. students understand the concepts 0 W C A E NA' 
of readiness at all levels of the 

. curriculftn. 



* "v 



cTji^C A E l4. 



Dean 



• n ' — > -■ • 

Faculty Response ^ Students Response Or Others Response 



a w C A E NA 



0 W G A E HA 

.1 



0 W P A E M 



0 W C'A'E NA 



0 W C A E NA 



I 



0 W C A E NA 



A E NA 



0 W C A E NA 



•0 W C A E NA 



0 W C A E NA 



0 W C A E NA 
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Points 0^ 
Consideration 

22. Students can apply sustained 
silen* reading appropriately 
at all levels of the curricu--' 
Itan* 



Director Response 
0 W C A E NA 



Faculty Response 
0 W C A E NA' 



Dean 



1 



Students Response Or Other Response 

0 W G. A E NA 



0 W G A E NA 



23* Students arc proficient in 
teaching strategies such as 
the directed reading activity > 
dxrecrted reading-^thinking 
activity^ and instructional 
frameworks , 4 



owe A/E NA 



0 W C A E*NA 



0 W C A |; NA 



0 W C A E NA 



o 

7 « 



RELATION OF READING TO THE LARGER 
EDUGATIONAL GOMMUNITY . - 

25* Students are able 'to make 

referrals' to other professionals, 



26m Students are able to select - 
materials ,^ including textbooks # 



0 W C^A E NA 



0 W C A E NA 



0 W C A E NA 



0 w 



G A' E NA 



0 w G A 



0 W G A E NA 



0 W G A E NA 



0 W .G A E NA 



• Points of . , 

Co nsideration . Director Response 
. * • « 

27. students are active' (a) (aj 0 W C A E NA 

* readers and (b) users of ' , (b) 0 VU3 A-E NA 
research. 
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28. Students are (a) capable of (a) 0 W CA-E NA 

< integrating reading i/ith the (b) 0 W^C A E NA 

otheor language arts and (b) - 
have been taught in a program 
•that does so. 



29. ^Students appreciate the need 0 W C A E NA 

foi* positive parent-teacher^ 
student interaction • 




30.* Students have an understanding 0 W C A E NA 
of the place the reading/ 
.language arts program has in the * * i. 
educational role of the rest of 
the college or university and to 
the larger educational mission 
r i of the Commonwealth. 



Faculty Response 

(a) 0 W C A ^SL 

(b) 0 W C j/eNA 



^(a) 0 W C A E NA. 
(b) 0 Vr C A E NA 



0 W C A E NA 



. Students Response 

(a) 0 W a A E IfA 

(b) '*0 W GA E NA 

/ ' ' ' • 

^ • 

(a) 0 -W C A E NA 

(b) p W C A E NA 



Dean 

' Or Other Response 



^) 0 W C A E NA 
b) 0 W C A E NA 



.(a)' 0 W C A E NA 
(b) 0 W C A E NA 



0 W b A E NA 



0 W C A E NA 



0 W C A E NA 



0 W C A E NA 



•owe A'E.NA 
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DEFINITIONS 6F SEUSCJSD TEBMS 
USH5 IN THE GOIDELINES 



t ■ . ■ 

Language: An established syston of ccOTtunication by iteans of wrxtten 
or spoken symbols.?- ' , ^ » 

DRA: Tfeacher-guided reading ac±ivity diaracterized by rose of specific 
problans/ questions^ aixijteferences.2 



Corrective I^y^r^q i Ratedial activities carried Qn.hy a regular class- 
,rooro^^teadier within- the fr^reworic-of regular cdass instn^ption.-^ 

Rerosdial BBj^^ng j Itenedial activities taking place 'outside the frame- * 
work f^f cTSm instirtction; usually coa^ducted by a special teac h er 
/of reading.^ A pase of severe reading retardation possibly 
^'^ q^Bracterized by an associative learning disabilily/. inadequacies 
in nEKDry span^ deficiax:ies in oczycept formation/ neurological 
^ or enotional corcplications/ •etc. Requires.- clinical treatment 
vdth special techniques. - 

Develcptental Reading ; Reading instructicpn designed to 6^<j^elap 
.gyk-gmtic^lTy slcills and abilities considered essoitial 
at each grade level.^ • - - , 

• , 

" Iteaching Diagnostically ; Uie process of pi^scribiiig for piroils learning 
OHJortunities has^<on individually detennined needs and objectives** 

Slow Laamer ; (1) A child vto exhibits sli^t intellectual retardatiOTi, 
reqiiifas adaptations of instructim, and is slightly belcw average 
in iSmir^ ability; ususilly ranains in regular class. (2) .In 
terns of intelligsnco quotient (I.Q.) , a pcpil vgho falls withiii. 
the range from 75 to 89 J ' ) 



h>. G. Schubert and T. R. Torgerson, A Etixrtdgnary of TSnns-.and , 
aycicept$ in Readjm. Spr ingfaeldV Illinois: Charles C. ^ 
Bkxibs, I9B4'/ p. 133." • . , ' 

^Ibid' . / p. 6. . * ^ 

■ ^Ibid. , p. 204 ■ ' ■ ■' 

4^id., pi 210. ^ 

5ibi4.. p. '205 - 

^Carter V. Gobd^ l^ictionary of Education . New York: MsGraw^-Hill, 
• 1975, p. 589. 

" ^Ibid ., p. 332. » ♦ - 

" -22- . . . 
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PsyctolinguistjL^ Ite jdiscipLme Concemed with the study lOf the 
relatidtiS between ocratunications or nessages and the cognitive 
or esocotional' states of the peiycaa ocxmunicate; specifically, 
the sbu^ of- language as related to the g^^etral or individual 
characteristics of the users of language vdth eit{4iasis yjpjn 
underlying cavises of language behavior and its effects on other 
activiti^ of the pers6n, thus havmg inplicatioh f or oth?r. 
fields of psychDlpgyt an interdisciplinary field.^ 

# • 

Ty=^ming Disability ^g: Children with special learning disabilities 
ejftibit a dS^Qrder in one or nore of the, basic psychological 
processes involved in understanding or^ using spoken or written 
languages. Ihese be itanifested in disorders of listening, ' 
thinking, talJcing, reading, writing, spelling or arithnetic* 
Otey inclvde conditions vAuch have been referred to as'perc^stual 
handicaps, brain injury, itdninal brain cfysfunction, cfyslexia, 
^ ::^rasntal aphasia,, etc. Ihey do not incliade leaniing problems 

are due poriirerily to visual/ heaj^ng/ or notor 'handier , " 
to Itental retardation, 'oTDtijbnar distuij>ance/ or to awircamental 
disadvantageT ' • 

, y - ' ' ' . ^ ' ' 

Oancg^ts t (1> An idea or representation of the camon elera^ or attribute 
^5 wfaidi groups or classes na^ be distinguished; (2) any general 
. or abistract intellectaaal r^iresentatiai of a situation/ state of ^ 
• affaii^^ or objects; (3) a thought, an opinion, an idea, or mental 



inageJ^-" 




;: Any special ability u?^ in ^^txidy, as reading, 
ig, sunmarizing or locating rteterials.-^ 



,ty: ihs quality of a piece of reading^tter that makes 
iteresting and understandable to those for vtem it is written, 
itever level of educational e^^^erience.-'-^ 

IndiAd^y^atiOT^: Ihe organization of instrucfcuxial material 

j^n a ironner that will permit each student to progress in accord 
with his own abilities and" interests; (2) the provision of 
/instructional guidance^and assistance to iivJividual pupils iil 
/accordance with their needs." ^ . 



) 
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Qlbid., p. .456. / ^ , 

?P.L. 91-230, passed id 1969. Definition given by Nat 
CJcjftnittae in USOe.. 
'IQcarter Y. Good, C£. tot. 
^^Ibid./p. 537. 

^Ibid., p, 471 • . . -K 

^Ibid., p. 305 , ^* ' • ■ 

l^RtBseU G. Stauffer, Directing Rsading ^atu rity as a Oognitive Process . 
, new York: Harper- & Bcm, 1969, pp. 3SMU. ' 
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